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pfeg’s mission is to make sure that all young people leaving school are equipped with the
confidence, skills and knowledge they need in financial matters to take part fully in society.



What is pfeg?

pfeg’s mission is to ensure that all young
people are equipped with the confidence, skills
and knowledge they need in financial matters
to participate fully in society.

To achieve this we seek to deliver practical
support to teachers and to forge long-term
partnerships with government departments,
consumer bodies, the Financial Services
Authority (FSA) and the finance sector.

pfeg aims to provide comprehensive support to
schools through a range of free services that
includes consultancy, training, resources and
guidance on how to integrate high quality
personal finance education across the
curriculum.

www.pfeg.org aims to provide a one stop shop
for teachers wanting to know more about
personal finance education in schools.

The pfeg Quality Mark for recommended
teaching resources is designed to raise
standards and enable teachers to feel confident
about their teaching materials. The
accreditation is supported by the Department
for Education and Skills (DfES), the
Qualifications and Curriculum Authority (QCA),
the FSA and the curriculum bodies of Scotland
and Northern Ireland.

Why financial capability is important

The increasingly complex nature of personal
finance means that a solid grasp of money
matters is now essential to the wellbeing of
individuals, families and communities.  Unlike
their parents, many of whom could rely on the
state for funding in such matters as higher
education and pensions, young people today
are expected to do their own financial planning.
They can access credit more easily, and equally,
get into financial difficulties more quickly.

Introduction

Our aim is to enable young people to make
independent and informed decisions about how
they want to live their lives within a global
context. Lifestyles are changing and many
people now experience several long-term
relationships and a variety of family structures,
or join the growing number of people who
choose to live alone. Different lifestyles have
their own financial implications that must be
taken into account when planning for the
future.

Employment patterns have also changed and
people can no longer expect a job for life. Many
will experience redundancy, long periods of
unemployment, self-employment or retraining
and will have to meet the associated costs. In
addition, while the previous generations tended
to save their money before buying, many young
people will choose to purchase goods on credit.
Sound financial education can play an
important part in helping young people
understand credit arrangements and manage
debt.

In addition to these aspects of personal financial
management, everyone who is engaging in
enterprise, in whatever context, will need very
good levels of financial capability. Some people
will also need some specific skills, attitudes and
knowledge that relate to financial capability in
running a business. These might include, for
example, raising money for a specific business
idea or costing a project or the price of a
product where full account needs to be taken of
all the costs involved.

Through its ground breaking Excellence and
Access initiative, pfeg developed an approach
to help teachers enhance their pupils’ financial
capabilities, develop their financial acumen and
confidence, identify their attitude to risk and
build their money-management skills.  Our
consultants work with teachers to develop
lessons that are engaging to students, using
such scenarios as purchasing mobile phones or
planning for life in the future to stimulate their

interest. We focus on utilising young people’s
experiences, making activities relevant,
supplementing school resources from outside
agencies and introducing different ways of
looking at the financial world.

About this guide

This guide is one of a set of good practice
guides (see www.pfeg.org for other guides).
Although written primarily for those working
within  education whether as teachers,
governors, local authority officers or education
business liaison staff, the guides are also of
interest to parents, policy makers and those
working within the finance sector.

Further information can be found at
www.pfeg.org, which features a list of the
teaching resources that are available to support
personal finance education by age and key
stage. It shows how each resource is linked to
PSHE and citizenship as well as other curriculum
areas such as mathematics, work related
learning and enterprise, careers education and
business studies as well as a number of other
national curriculum subjects. Comments from
educational assessors on the resources and
other background information help users
decide what they might find useful when
preparing their lessons. There is also now a
developing section of the site specifically for
enterprise education and work-related learning
which has guidance on how financial capability
relates to this area and signposts teachers to
resources that have a particular relevance to
enterprise related activities and work.

www.pfeg.org also features case studies giving
examples of how personal finance education
has been put into practice in the classroom.
These can provide teachers with tried and
tested lesson plans or may be used to generate
further ideas. The website is regularly reviewed
to improve the support it can offer to teachers.
pfeg welcomes feedback and ideas to make
the site easy to access and efficient to use.




What is Enterprise Education?




The DfES has offered the following definition of enterprise education:

‘Enterprise education is enterprise capability supported by better
financial capability and economic and business understanding. Enterprise
capability [includes] innovation, creativity, risk-management and risk-
taking, a can-do attitude and the drive to make ideas happen. This
concept embraces future employees, as well as future entrepreneurs’.
(quoted in Developing Enterprising Young People, Ofsted, HMI 2460,
2005)

Enterprise capability is underpinned by:

Financial Capability which is the ability to manage one’s own finances
and to become questioning and informed consumers of financial
services; and

Business and Economic Understanding which is the ability to understand
the context(s) within which businesses function and to make informed
choices between alternative uses of scarce resources. (DfES Teachernet
website)

What these two sources alone establish is that financial capability has a
key role to play in the development and provision of quality enterprise
education.

Enterprise education (underpinned by financial education) is also a key
adjunct to all effective work-related learning. Its importance has
increased since September 2004, when work-related learning became a
statutory requirement for all Key Stage 4 students. Schools must also
pay regard to the QCA guidance on work-related learning which
recommends that students develop the ability to:

e recognise, develop and apply their skills for enterprise and
employability;

use their experience of work, including work experience and part time

jobs, to extend their understanding of work;

learn about the way business enterprises operate, working roles and
conditions, and rights and responsibilities in the work place;

e develop awareness of the extent and diversity of local and national
employment opportunities;

relate their own abilities, attributes and achievements to career
intentions and make informed choices based on an understanding of
the alternatives;

undertake tasks and activities set in work contexts;

learn from contact with personnel from different employment sectors;
e have experience (direct or indirect) of working practices and
environments; and

engage with ideas, challenges and applications from the business
world.

From September 2005, funding became available to secondary schools
to develop enterprise education for all Key Stage 4 students. This
funding will be available for three years. Meanwhile, the parameters for
enterprise education have been kept deliberately wide:

‘The DfES suggests that enterprise capability is best developed in a
business environment and the evidence from Ofsted inspections supports
this view. However, in this context, the business environment should be
widely interpreted to encompass the non-profit making sector, including
charities and community and social enterprise.” (Developing Enterprising
Young People, Ofsted, 2005)




What is effective enterprise
education?

For a solid foundation upon which to build enterprise capability, students
will need the skills and attitudes developed in a number of different
subject areas during both their Key Stage 3 and increasingly, Key Stage
4 experience. For example, in PSHE they can learn about personal money
management and budgeting; in mathematics they learn about
percentages and can therefore compare interest rates; and about
probability and they can then weigh up investment opportunities. In
business studies, they can learn about company structure and sources of
finance.

In addition, students will also need opportunities to demonstrate their
developing enterprise and financial capability. The enterprise process is
described by Ofsted in the following way:

‘The students will usually work in groups to tackle problems involving risk
and uncertainty about the final outcomes.

There are four stages:
tackling a problem or need;
planning the project, activity or enterprise;
implementing the plan; and
evaluating the process’

(taken from Learning to be Enterprising, HMI 2148, 2004)




Where does financial capability fit?

The table below shows how the knowledge, understanding, skills and
attitudes associated with financial capability support the outcomes of
enterprise education. Contexts for developing financial capability in
enterprise education could be:

e personal: e.g. what do | need to know about personal money
management if | am going to open my own business?

* business: e.g. how do | write the sort of business plan that would
convince a bank to make me a business loan?

e community and social: e.g. how would | put together a budget to
cover the realistic costs of a social enterprise project?

Students should not only consider their own financial choices but also
how those made locally, regionally, nationally and internationally by
others might affect both their personal and business lives.

Key outcomes:
enterprise capability

Supportive outcomes:
business and economic
understanding

Supportive outcomes:
financial capability

How businesses work, including
their set up; innovation;
evaluating risk; managing
change and closing operations.

Knowledge and
understanding

Concepts such as market
competition; price efficiency and
growth.

Issues such as money; interest
rates; credit; investment and
understanding of financial
products.

ambition and pragmatism.

Skills Decision-making; leadership; Budgeting; costing projects; Decision-making and
managing risks; personal financial planning; financial risk investigating simple hypotheses.
effectiveness and interpersonal management and risk and
skills. return.

Attributes Self-reliance; a can-do attitude; Taking responsibility for financial Taking an interest in business

decisions; critically evaluating and and economic issues.
participating in the use of financial
services and products and a

balanced approach to risk taking.

What sort of financial skills, knowledge and
attributes can be developed through
enterprise education?

In the report Developing Enterprising Young People (2005), Ofsted
comments that 'more work needs to be undertaken to develop sharper,
more detailed learning objectives for enterprise education, including
economic and business understanding and financial capability. Although
there are no statutory programmes of study for enterprise education, a
view offered by teachers in many schools is that they would welcome
more precise guidance in this area so that they are not developing their
own objectives in isolation or duplicating the work of others.'

To this end pfeg has identified additional learning objectives for financial

capability through enterprise education. These objectives are in line with
the existing DfES Guidance for Schools: Financial Capability through
Personal Financial Education (2000) -
http://www.dfes.gov.uk/publications/guidanceonthelaw/fcg/KS3&4.pdf.
The existing financial capability objectives listed in that guidance have
been mapped against the QCA Framework for work related learning.
The details of this mapping and all the financial capability learning
objectives can be seen on the pfeg website at www.pfeg.org.




Good practice in teaching
financial capability through

enterprise education

Good enterprise activities need to
be underpinned by learning about
financial capability. They will have
all the features of effective
enterprise education outlined in
the Ofsted report: Developing
Enterprising Young People (HMI
2460, 2005, p.2) -
http://www.ofsted.gov.uk/publicati
ons/index.cfm?fuseaction=pubs.di
splayfile&id=4093&type=doc:

® a strong commitment by senior
managers;

o effective leadership and
management;

e a common understanding of
enterprise education;

e identification of clear learning
outcomes;

e firm location in the curriculum
of enterprise education;

o effective use of the existing
curriculum;

e use of extra-curricular activities
and suspended timetable days;

e provision for all, not for the few;

e optimum use of teacher
expertise;

o use of outside expertise;

e opportunities for continuing
professional development (CPD);
and

o effective  assessment  and
monitoring of progress.

Teachers should be particularly
aware of how the development of
attitudes, skills and knowledge in
financial capability relate to their
overall identification of clear



learning outcomes for enterprise activity.

Thus, attitudes like ‘taking responsibility for
financial decisions’ imply, first, that students
will be asked to take responsibility for making
some financial decisions in the context of the
activity they are doing. This might mean, for
example, calculating the optimum price of a
product they are making as part of a mini-
company, and then also testing this in the
marketplace by selling it — hopefully at a profit.

‘Critically evaluating how far to participate in
financial services or products’ might involve
considering which services from a bank they
might need, and, as importantly, which ones
they do not need at present. Similarly,
students might need to consider how to weigh
up the benefits against the costs of various
insurances they may be encouraged to take
out. This will also help them to develop a
balanced approach to risk-taking.

Enterprise activities also need to provide
opportunities to develop financial skills. An
almost essential requirement in any enterprise
project is the ability to draw up an appropriate
budget. For example, developing an area of
the school grounds or a local park as a leisure
amenity would require careful costing of
seeds, plants, gravel and possible furniture,
such as benches, as well as researching the
costs associated with the design work and
labour.  These need to be set against the
budget for the project and may involve an
element of raising funds either through
activities or through sponsorship to achieve the
income needed for the task.

Larger enterprises may require borrowing, and
this will require some understanding of

financial risk and its management as well as
cash-flow and the likely sources for the most
cost-effective borrowing. Practising the skills
associated with raising money will encourage
pupils in their business planning, matching the
development of innovative but realistic
business ideas with accurate estimates of both
costs and potential income.

Students will need also to acquire some
relevant financial knowledge and
understanding to underpin their developing
enterprise  capability. This  includes
understanding basic concepts like money and
how it operates; interest rates, credit and
investment. For example, they may be running
a simulated business which has decided that it
needs a business loan. They will need to
understand that loans always cost the
borrower more than they receive, and to be
able to calculate and assess the degree to
which they can commit themselves to such
borrowing. They may also need to consider
financial products such as pension provision
for themselves and for any employees that
they consider engaging. This will require a
basic understanding of such products and how
they work, along with an awareness of how
complex the market for such products can be.
They will also need to consider such issues as
where they go for advice before committing
themselves to buy products that have long-
term implications.

Other considerations, some of which are
reflected in the case studies that follow, aim to
maximise young peoples’ growth in learning in
financial capability. These might include the
need for schools to conduct a skills audit of the
whole staff to determine who has valuable
experience in financial management in this

context. When teaching enterprise education,
experience gained outside education may be
as relevant as subject expertise. An example
given below is of a history teacher who was
able to draw on her experience of running a
restaurant before becoming a teacher. As with
many innovative approaches in schools,
success can often be traced to one highly
motivated individual with the passion and
energy to drive the subject forward. Schools
could consider how they can nurture such
staff, valuing their experience gained outside
schools and linking it into their overall career
development as a teacher.

Related to this is the use of other adults in the
learning environment, including parents,
whose jobs or experience may be very relevant,
(for example, a branch manager in a local
bank) and who are also willing and able to
volunteer their services to help in school as an
adult financial expert. From 2007, pfeg hopes
to set up a database on www.pfeg.org of
people who will be locally accessible to schools
for just this purpose. Other ways in which this
area of work can be made even more
motivating for young people are for older
pupils to act as mentors to younger children in
their enterprise activities, possibly in the
context of undertaking work experience in a
primary school, and for there to be a degree of
risking some real money - to be increased or
lost - in the enterprise challenges that young
people are set. Some of these are also
illustrated in the case studies that follow.




Are there any examples of good
practice to illustrate what other
schools are doing to develop
financial capability through
enterprise education?

The case studies given in this Good Practice
Guide illustrate the ways some schools have
developed financial capability within
enterprise education. They generally feature
schools where work is in progress
developing enterprise education. Further
examples of schools practice in developing
financial  capability within  enterprise
education will appear on the pfeg website
in due course.

Participating teachers in the case study
schools were supported by pfeg
consultants. The aim was to work with staff
in school to help them to:

e appreciate the importance of financial
capability for young people;

e explore the needs of young people in
developing their financial and enterprise
capability;

e explore ways in which financial capability
can support or contribute to the
development of enterprise capability in a
range of curriculum areas.

Each case study is prefaced by the contexts
for enterprise learning identified above
(personal/business/social/community) and
details the financial capability objectives
covered by the activities.




Agreeing definitions of enterprise

Many schools are seeing the importance of involving staff, students,
community partners and parents in developing an agreed definition of
enterprise.  They recognise the importance of including financial
capability and business and economic understanding in their definitions.

School ONE (personal and business/social/community)

Outcomes:

Develop an understanding of business ethics, e.qg. Fair Trade, Co-
operatives, Community Banking, Credit Union, Diversity and Cultural
issues.

Develop an understanding of how social, political and economic
factors can affect business.

Develop an understanding of how business contributes to local,
national and international economies.

Demonstrate the ability to use technology to access information to
aid financial planning and management, services both for personal
and business use.

School One wanted to develop a range of activities that would
contribute to enterprise and financial capability through citizenship.
They wanted to broaden the definition of financial capability to embrace
wider issues around the UK'’s role as part of a global village.

In this context they wanted to:

* raise awareness of issues relating to world trade and world debt;

e increase understanding of the involvement of charities and the
implications of that; and

¢ increase understanding of fair trade and global issues, for example,
issues of poverty related to the clothing trade.

Three major issues were identified: fair trade; debt; and aid. Activities
first involved Year 10 students researching charities and world debt.
They had discussions about the cost and manufacture of designer labels
and mass produced clothing brands. The students were challenged to
think about whether individuals can and should try to make a difference
and how they might go about it. The students also had to present their
group’s findings to the rest of the class and listen to other groups’ views
so that main issues and opinions associated with the trio of key topics
were shared.

Integrating enterprise education into the

curriculum

Schools are increasingly finding ways of integrating enterprise education
across a range of Key Stage 4 subjects. This gives students the
opportunity to learn aspects of financial, economic and business
understanding in subjects such as maths, citizenship, business studies
and geography. Off time table days are then used to let the student
apply what they have learned and demonstrate their capabilities.

School TWO (business)

Outcomes:

Knowledge of setting up and running a business through the
experience of local entrepreneurs.

Knowledge of roles and responsibilities in running a business or
community project.

Demonstrate the skills to set up and run a community or business
enterprise, illustrating how an organisation manages its finances

(start-up, cash-flow, financial records and measuring financial
success).

Demonstrate enterprise skills and financial capability through real
life challenges from the world of business and the community.

A Year 10 project at School Two illustrates how a student-led activity
focused in one subject area can be supported by knowledge and
understanding developed in another part of the curriculum. To this end,
as a technology college, the school was particularly keen to locate some
development activity in their specialist curriculum area. They were also
eager to ensure that financial and enterprise learning took place in a
genuinely cross-curricular and integrated way. They planned a range of
lessons and activities to be delivered as part of the students’ enterprise
entitlement. These occurred in design and technology, PSHE, science,
mathematics and English.

The design and technology department planned to introduce an
enterprise project with a strong financial component. It covered two
areas of design and technology: resistant materials and textiles, and
focused on making jewellery and creating and decorating bags to
contain jewellery items.

The goods were sold at the school’s Christmas market. As the
promotion and sale of the products was important to the success of the
project, the students needed to develop a range of other financial and
personal skills, including a grasp of marketing, in order to price and then
generate income from their products.

To support this aspect of the project the PSHE department worked with
Royal Bank of Scotland who offered local support through their Face 2
Face with Finance programme. This introduced the students to aspects
of business finance and banking. The students were able to learn about
how to cost and market the products and to consider how they might
borrow money from a bank.

At an enterprise day, held before the Christmas market, the students had
to present their business plans, designs, products and marketing
literature. They then did a sales pitch in the style of the ‘Dragons Den’
TV programme in front of a panel of judges. Prizes were given for the
best business plan, best company name, best teamwork, best marketing,
best designs and products and best sales pitch.

Identifying students’ learning

The involvement of students in identifying relevant learning outcomes in
enterprise education and providing all Key Stage 4 students in a range
of different teaching and learning experiences encourages the
motivation of the students and ensures that individual learning needs are
met.

School THREE (personal/business/community)

Outcomes:

Increased understanding of the implications of credit and debt
including overdrafts and different loan arrangements.

Understanding the range of personal expenditure and how it might
be managed.

Understand how deductions such as tax, national insurance and
pensions contributions are made.

Demonstrate an understanding of how money is handled in a work
context.

Demonstrate the skills to set up and run a community or business
enterprise, illustrating how an organisation manages its finances
(start-up;  cash-flow; financial records and measuring financial
success).

Demonstrate enterprise skills and financial capability through real
life challenges from the world of business and the community.







Before starting to develop its financial education and enterprise skills
within a carousel of activities delivered through mathematics,
citizenship, careers and ICT, the school believed that they needed to find
out about students’ current knowledge and understanding of finance, in
order to build on this. An initial Year 10 student survey was used to
identify what questions the students would like to be able to answer
before they were 16 years old.

Year 10 students wanted to be sure that they had the answers to the
following:

Is there more to life than money?

How do | get bank account - with money in it?

Where do | get the information to make the right choices about what to
do with my money — and if | don’t know, where do | find it?

How to find the best value?

Am aware of different kinds of taxes?

Do | understand some of my rights as a worker?

Am | confident to challenge and ask financially-related questions?

Do | have experience of earning money?

Am | sufficiently numerate to manage my money?

Am | aware enough of how my spending choices affect other people?

As a result of the student audit, the staff, with the support of the pfeg
consultant, planned activities comprising two key elements: knowledge
and understanding of personal finance decisions; and the opportunity to
demonstrate an understanding of financial decisions in a work context.
Staff from each curriculum area worked as a team to prepare and deliver
different aspects of the programme. Some focused on the knowledge
they needed to learn whilst other activities provided opportunities for
students to take greater responsibility for their development of
enterprise capability.

Overall, the staff felt that this approach was very effective in building
confidence. The students thought that they were able to make good
quality decisions about how they would spend their income and what
kind of lifestyle they could afford. The students also felt that it had
increased their knowledge and confidence in terms of planning for the
future.

Developing collaborative work with other

schools and organisations

Many of the schools supported by pfeg used the development of
enterprise education to consolidate quality working relationships with
other schools, businesses and community organisations.

School FOUR (personal/social/business)

Outcomes:

Knowledge of setting up and running a business through the
experience of local entrepreneurs.

Knowledge of roles and responsibilities in running a business or
community project.

Demonstrate an understanding of how money is handled in a work
context.

Demonstrate the skills to set up and run a community or business
enterprise, illustrating how an organisation manages its finances
(start-up, cash-flow; financial records;, and measuring financial
success).

Demonstrate enterprise skills and financial capability through real
life challenges from the world of business and the community.

School Four has strong links with their local Education Business
Partnership (EBP) and pfeg supported them across a range of enterprise
and work-related activities to help sharpen their focus in terms of
developing financial capability. Through links with the EBP, they propose
to roll out this model of financial capability and enterprise learning to the
rest of the secondary schools in the area, putting their growing expertise
in this area to use.

The initial target for the support was to build on an already successful
Year 10 enterprise conference. The focus of the day was a mini-
enterprise activity concerning product marketing. This already had some
strong financial strands, particularly the packaging and marketing
elements.

Year 10 students then worked collaboratively with local feeder primary
schools, helping them run a mini-enterprise project for their Year 6
students. Particular emphasis was put on the financial capability and
numeracy elements of the project with the younger students costing
their products and services, and budgeting and recording their financial
results.

Professional development of staff

Professional development of staff has a positive effect on the personal
and professional confidence of teachers and is crucial for effective
teaching and learning for enterprise. Examples seen by evaluators
included school based support from coordinators, networking
opportunities and professional development placements in business and
community organisations.

Some of the schools that pfeg consultants worked with have teachers
with recent experience of working in a business or of setting up their
own business. These included a history teacher who drew on her
experience of working in the hospitality industry where she had run her
own restaurant, and a teacher who used his background in financial
services to help develop financial capability in mathematics. As Ofsted
says, ‘such teachers are able to draw on their own enterprise experiences
and have credibility with their students. Administrative staff and
governors were also able to make an effective contribution in some
schools by drawing on their experience of business and finance.’ (ibid.,
2005)

Another school encouraged the use of “enterprise and financial
capability champions” finding some of their staff particularly enthusiastic
about developing these dimensions to their teaching. This school gave
much of the credit for their success to the enthusiasm and expertise of
the school’s coordinator who had some superb ideas and excellent
organisational skills and who added greatly to the development of
financial capability. ‘Her enthusiasm and drive are infectious’. The
coordinator will continue to support the work through conferences on
curriculum themes, special events and extra curricular activities. This
school also arranged for teachers to have short placements in local
companies both in financial services and other sectors employing their
students. During the time with the companies teachers looked at how
the business managed their finances and how employees’ salaries,
pensions and taxes were calculated.




In what areas of the curriculum
can elements of financial
capability be taught?

"Learning to be Enterprising found that, although there is no single preferable curriculum model for developing enterprise education, it is best located
within a coherent provision for work-related learning. The schools that have been successful in developing enterprise education use a combination of
suspended timetable days, cross-curricular approaches and dedicated time, for example in personal and social education or citizenship. Only on the
basis of core provision can pupils gain better economic and business understanding and financial capability and meet the requirements of work-related
learning.” (Ofsted, 2005)

It is possible to incorporate enterprise education, and the development of financial capability, into a wide range of subjects, as the following table

shows:

Curriculum area Examples of financial capability activities

Art Working with local freelance “artists in residence”, students can consider financial issues related to being
in business as an artist, such as costing created artefacts, calculating overhead costs and business planning.

Citizenship Setting up and running a mini-business or social enterprise with the aim of improving the local
environment or community services.

Food Technology Designing and producing a healthy eating product for sale, involving market research, budgeting, costing
and calculating profit and loss.

Drama/Dance/Music/PE Managing front-of-house arrangements for a school's drama/dance/music/PE event which involves costing
and selling tickets and programmes, providing and selling refreshments and promotional products at the
event.

English Producing a book of short stories/poems written by the students that involves them in business planning,
market research, using accounting software, raising capital, costing and selling.

Mathematics Small groups of students creating and managing a portfolio of stocks and shares up to a limit of £100,000
as part of national competition run by ifsProShare, learning to work within a budget and how to identify
and calculate profit.

Religious Education A social enterprise project looking at new ideas for charity fund raising and the development of social and
economic housing for communities through charitable funding.

Modern Foreign Languages Running a school shop or cafe in a modern foreign language increases understanding of working with
Euros, for example, the day-to-day finances of the enterprise, retail and wholesale costings and being
responsible for money management.

Science Creating a school pond, where students are given a budget to purchase plants and materials following research
into ponds and pond life. They can keep simple accounts and bring spending in line with their budgets.

How can these experiences be
assessed?
The evaluation of the Phase 1 Enterprise Pathfinder schools for the DfES, Some schools were developing progress files where students could
carried out by Centre for Education and Industry at Warwick University, keep evidence of the skills, knowledge and understanding the

(www.teachernet.gov.uk/teachingandlearning/14to19/ks4/enterpriseedu enterprise learning experiences had provided.
cation/enterprisepathefinders#evaluation) identified the following

methods of assessment: observation; pupil interviews; presentations;

product assessment; use of video for self- and peer-assessment and on-

line tests.






Helping teachers to develop
financial capability in young people

pfeg is a company limited by guarantee.
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